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' , There are se eral critical five minute perlods in any
lesson, and it is important for teachers to know ‘how to use them, No

matter how long a period may be, the most important five minutes, and-

no more, should be wiitten out. This writing forces the. teacher to
put down on paper only the most important items. The first five
.minutes of a period should be extemporaneous. Any teacher who has -
"carefully written out or thought out the most important five minutes
of a4 lesson is in a good position to dook over the group and deczae

. where to begin. The last five minutes of every encountered session "
- should be used to sum up what has been done.and to clarify future -

. @xpectations. The ability-to establish some sort of human contact

" ‘with the class before beginning the professional contact is a sign of

a good teacher. The teacher should lock around for a friendly face to
- focus in on before beginning the lesson. If a teacher does a good job
,in presenting a lesson to at least one learner, . there is a great :
‘possibility that’the rest of the class will catch the-main idea. The
,teacher who looks/ around for more friendly faces during’ the five '
‘minute warmup ull; find the class more receptive to what ‘the teacher
thas to present. Staying around for at least five minutes after the
‘end of a lesson“provides the teacher with an-opportunity for a -

. followup betueen self-fulf;lllng teachers and aQtess;ve 1earners.
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"v "
Recently, during a/series of teacher inservice edueation wor shops

conducted as part of staf development program, one question kept on

s recurring from the floor' *"After all you. have said about learner-paced

Y

modules and individualizat on, wh/} ave the five most important minutes

;

1
Q

of any lesson?"',

o

‘"yhat part ¢f my lesson plan hould be extemporized and
developed i“front of the learners?" .

3

 "How can [ best use the-time before the start of class or
the beginning of the learning laboratory session?" *»\-

°

' +The above questiions are critical in the sensé thatvany'attemptn to

- t 7
answer them is an exercise in using carefu} judgment and judicious evaluation.

. The above questions are also critical in the sense that anSWering these

o . e \

] questions adequately involves an ihdividual teacher in a - )

significant TURNING POINT. Any teacher’ who can answer these questions to -

the teacher s satisfaction and to the satisfaction of the teacher s\itudents

»

has passed a specia]ly important juncture. Any teacher who answers these

questions practical y is demonstrating indisputable competence.
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CkITIﬁKL'FIVE MINUTES, is the considexedvopinion of the autho?.

A'chart_Iists a number of significantftimes in the/first column.

| SIGNIFICANT TRE:

' EXPERIENCED‘ADVICE'

3

‘There are many ways to answer these questions.

F.

‘This

In the

’ v ) o . : . . : . X ’
second column, a piece of experienced advice is given for each of the.

: signifiqant times listed.

=
o

< gt &

CRITICAL FIVE MINUTES

-

Last 5 minutes
5 minutes before starting
Post-warmup 5 minutes

5. minutes after stopping ‘o

studiéd will be analyzed

O
Y

l’-\"

Most important five minutes

Write them out

S,

.

R ) ”
signiiicantéﬂimes-f

Mbst important 5 minutes

‘FiISt 5 minutes‘h.v " - e

Extemporize ‘the

]

: Eigerience& dvice

@

Write them out

Add them up

The following chart,

b ettt et i

. <
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: This recommendation realizes that the typdcal claserOm period lasts

N ’ el r
.-anywhera\from 45 minutes to an hour and a half. _.,»» T

4. -

No matter how long the period ‘may be, it is the opinion of the author
that the mgst important five minutes, and no more, should be written out.

This writing exercise forces the teacher to put down on paper only the

o

most important items. Some teachers find that -this exercise forces them to

1 4

: realize that an” hour and a. half of talking might boil down to no more than

o

one minute of worthwhile writing. L ot S

“ : Other teachers who notice ' that learners never seem to catch on to

" *the important ideas Suddenly discover that a 45 minute period is filled
‘with at least two, hours of important ideas.. This intellectual surplus is

) !seldom,recognized'until the teacher tries to put on'paper the things that.

have not been succstfully said in the alloted class timé

o . - Any teacher who is in the position of stressing only® the most important

o * .
o

one or, two minutes during a 45 minute lesson shou1d not feel ogliged to
&

come up with an important five minwtes. After all, quality 1is better than

. . . ‘ .
ol . 5 - @ -~ . !

f;quantity.

©

: e
Any teacher in the position of trying to cram two hours worth of

importan; minutes into a 45 minute period should not despair. Similarly,»

¥ L]

the teacher shopld not tear up the two hours of careful writing.
. —5-\) . .o*p
The teacher who is over-stuffing the class period should verify the

'i fact that everything wtitten out for the two hours is of 1mportance.
Ifq%verything is indeed\jmportant this teacher should subdivide the

v, two hOurs into 24 distinct ledsons. _— . T ¥

B ™
. . K B 1

e
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»

lchedule, examination requirements, professional 1icensing requirements,

'atudents in. written ‘format. - : ' R o B y é

. thus: as .a maximum, write out only the most important five minutes. ns

If,for aLl practical purposes the teacher realizes that such a

subdivision process would simply impede:the naturalflow of the content, -
N , . ;

Orfother-con31derations,.the teacher ‘should present the tifo hours-to the S
A . !

‘Then, the teacher would be able to zero in on- five minutes of the R |

'a

leArner s choice. 4 ST R T o,

When learners are allowed to decide what is important, a- sudden change

takes place in the educational process. The teacher'ﬁs‘no longer only a task

master. The teacher ‘becomes a friend and COnsultant, who is always there . .

-

when help'is needed. This piece of exporienced,advice might be snmmarized

bl
]

1

1

, . : : 1
. . . " j

;

;

SIGNIFE&%NT ZIME

‘\ First 5 minftes. S s . .f S .
EXPERIENCED ADVICE: - SR - . ” J
¢ Extemporize them ' LT A o . )

o - . . L - L. . 1

Y

It is not unusual to receive the following advice from profes‘ional o

speech giveérs: ’. ’ § j
. o . i . N
- * i 1 - - . ;‘
Write out the first 5 minutes ' |
Write out the last 5 ninutes: - .
Five minutes before your talk is over,‘start |
. giving the last 5 minutes
. n & . R . . i /’3. Cl - ‘
As appropriate as this advice might be for professional orators, -
1t is inappropriate to teachers. ’ : o g :
‘‘‘‘ » - ' @ o I .
. s » . |
SN " Tal . o .

/,A' . . . - i
e —————
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: The teacher can neu$r be certain udtil class begfhs what is the best

BN | - . 1
a

way to start the leSSon. . 1'. . .
oo : » ‘ .o e

B

’ © The teacher can never be certain, until the class is almost over ‘and feedback

Y
-

v a
<has been obtained from the learners,about exactly what is the best way to

.

end the lesson by Suggesting an appropriate next step for the learner.

The - ability to extemporize appropriately is an acquired skill

T As woodroW‘Wilson reminds us, it is;easier to talk without intergption "oy

’

for 2 hours than to come up with a.good aff the cuff five mtnute summary-.-

-

vi::.;ma The abilitY to walk into a room, whether a. lecture hall a classroom,

i )
. or a Iearning center, andto look. over the group while trying to decide . ','n
!’;. where to begin is a COMPETENCY that requires mudh,practice. : -g

o Any teacher who has carefully written out or‘thought out the most
important fiveominutes of a lesson is Ln a good position to look over - the N

: group andato decide where to begin. An authoritarian teacher will begin

. SO i
:

the class by the sound of the bell, ‘a gavel, or a 14 ud noise. Sonie strong-
;Willed educators will stare the class into 81lence efore pronouncing a,
a-single word.~ Friendlier types will start speaking slowly and let the
' .;L silence Spread as more students become interested in the/instructor."'
et There are many ways to succeed during the first five minutes of a -
- IesSon. Some teachers ‘will rely upon thé inspiration of the moment..
.w; Other teachers will methodically ‘spell out 5 or 6 alternativbs to do in a
variety-of situations, Other_teachers will start‘off with'the~same‘r}tual

as ‘the students are allowed to quiet down andfsettle_down'for a session of

~ TS : ) ° L .
Iea¥ning., e S ‘

)

£

L2
r




~ In brief, no matter what happens during the first five minutes of aA
& ’ ‘.
leSSon, make sure it is.appropriate to motivatina the group, tObrighLening the

occasion, and for setting the stage for today s objectives.

-

. l The last 5 minutes B o ‘v,h e :
~ EXPERTENCED ADVICE' LN e I I Z
i > Kdd them up - _‘.0'_:‘ o | | |

I3 . . : ’ X ;'" . . . *

N

In some quarters, it. is considéred a sign of politeness and good

‘taste to prolong the final farewell., What could have taken 30 Seconds
% .
is sometimes. protracted.to last 30 minutes. In this way, both the host

.
3

.

|

.1\ §

- 1
,

1

1

]

and the éeparting guests have a chance to stretch and stand up in front
| | of an open door. - 7 o R 'i E O f.'~.- o S

s
o

When.&ll is said and done, probably this prolonged exit i@ better ' , o

:jk‘ . “ than the speaker who suddenly stops talking at the sound of a bell. 1It's o

PR © . true that the Speaker has stopped'talking and. the students are leaving
1 A

o o ]
. the xoom. Unfortunately, unlesssthe,class is drawn to a conclusion, the . ]
mere act/gg‘stopping one's speech is°insufficient to,terminate a well . 0!
, T . I et ,
v L organized lesson. o . . . ¢

There is nothing magic in the ability to using either an alafm clock,
-& wristwatch, or a wall clock to notice when the period is just about over.- |

If the students and teachers ‘are accustomed to summarizing a good lesson o

during the last five qinutes, the students will remind the teacher that it " .'é

is time to terminate and Summarize. , - ,‘v ' - Lo ;"f‘ o
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In some situations, the last five minutes allow the class to. ask

o

necessary questions to- carry out assignments or to understand future
\

expectations. In other situations, the teacher seizes the initiative and

.
[

presents. a capsulized version of the most import nt points of the lesson.
There is certainly nothing the matter with reparing a final conclusion’

On the other hand

of‘five minutes on the part of a teachera there is

sometﬂing seriously the matter with giving thlB final five minute conclusion

unaltered . EVEN;IF the learners have not caught on to the main point of

~ the lesson;

”period of time.
R K

’

"using the last five minutes to add up these three.main ideas is a good way .

'repetition.

[

/o

It‘is very difficult to quantify'how much can'be learned in a given
However, let s make a stab at it.'

..o . X
There.is research extant to indicate that the average group, with

the average teacher, with the average variety of motivafion, and with the
average set of circumstances can absorb approximately one major idea furiy

©
o

explained every 15 minutes., ‘ o

~-!
.t

This would mean that in the first 40 minutes of a, 45 minute period,

”
the group and teacher have thoroughly explored three main ideas. Sometimes; -

4

L4 2 . ’

to get compound interest.

[y

) This compound interest reféfs to the profit that can be derived from

-

g This compdund interest can also refer to the added enjoyment of looking
§ A4 R

at the:previous three ideas in a new combination. It's similar_to the .
¢ 2 . .

‘;exhiBaration felt by rearranging‘the‘same,old.pieces'of furniture in,aproom.‘

The new looh makes the den more interesting and more enjoyable.
Voo . L ' LI :

{

&::5‘




' "rpom, places his notes on the desk ‘and pretends. to ignore everyone there. , g

s

'try.td introduce two or three brand new 1deas for which the students are"

lesson.

N

Thd‘gorst error a teacher can make during the last five minutes is to .

not prepared There 1is only so much that can .be crammed intb five minutes. ‘
Ky

In general don t over—estimate the ability of the students to absorb a _v" : | l

\
lot of pithy.ideas expressed in: succinct phrases that .mean so much ‘to the
teacher-. but so little-to the beginner. ‘- T .
" In brief use . the last five minutes of every encountered session in ‘
L 4 i Q- .

order to Sum up what has been ‘done and to clarify future expectations..'

¥

Sety v

o )
i) - . PO ]

SIGNIFICANT TIMES:  ~ | e e T "
Five minutes before starting .réz' | ' 3
EXPERIENCED ADVICE: . O i
| Look°:round for‘a friéndly face?.b E:f’ L ;' S ‘ g
~ |

T .
[ - . * . : .
. . - “

Five minutes before the claSs'startg,_ the'profeSsor walks in- the :
’ ° . - '0, e

;
;

Exactly at the sound of the bell the professor becomes alive, Starts

to smile, and looks around He wishes to’ win over the class and begin his ‘
L , - . L0 -
’ B ~ - . . . . . ; .' . . %

Five minutes before the class starts, the studencs seem to’ 1gnore the

presence of the teacher and go on talking to one'another or looking furtively ;

over class notes if an examination is to. follow. - o

At the.beginning of the class period the students come to order. CARL IR

of a sudden, all distractions are put away in order ‘to concentrate full S

attention ‘on the teacher.
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The ability to establish some sort of human contact.with the class ) o

PR ‘ -

before beginning the professional contact is a sign of a good teacher.‘ The

* 3

teacher who looks around for a friendly face is trying to make _sure that

\
¥ -

thevobjectives of the lesson are placed in the_perspective_of~eggry day .

.
. el .
e E e e e spe o e e e e AR,

v ) . ) . . . e . .o o
life activities. . ’f. S NL PRI - f , ;'4y9’ . R

The tendency of certain individuals o live\in airtight comﬁ%rtments ;._ e

.1is undesirable in- education._ Some individuals act-one way in the classroom s
Y

and another in daily life. It's almost a if the claséroom were an airtight
: r-

compartment and the daily life were another airtight compartment.

. -
-

It's not to be wondered at that. certain students never establish any

-

.
-3
3
i.
i
i

;

L
i
C
S
L
;

relationship between the objectives mastered in school and the exigencies

°

aof everyday life. - o " L - A | ‘;za_’
. . . o
To help make this transition, the teacher must use every human and

. .- s . .. J

professional resource available.

PR~

LY
. This type of horizontal interaction between learner and teacher is

cgmparable to a two-way street. A\vertical relaéionship WOuld have to

4
L ﬂ»

imply that either the obJectives of the teacher or :the objectives of’ the e

.
v
L.

learner had preeminence over the other. s
. ’ “
Certain teachers who . have difficulty with knowing how to begin a.

g

Ies50n try to resolve this problem by focusing in on one individual

It is assumed. that if one individual ca be- interested and made to realize
N

- the importance of today's objectives_thaﬁ‘the rest‘of.the*gnoupjuill catch on._‘.~

- o o - .

L ‘ : . . L . |

P i . . . - . ;
.

e

¢
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o h C This ﬁ, a key element in trying to differentiate between he necessity

~fgf'p1anning and the necessity for spontaneity on the part of both teacher

and student. ~ - .»~' o ,; L o c . T

o ¢ In this way, education can be seen as:an interactioﬁ between a - e e

© . o R .
. . . . - . .
. [ v TRt *

Y

. ,;learner-trying to'edncate Qﬁeséff'. and . the teacher as an organizer of

~ s . . )

educational environments fi11ed with’opportunities for self-advancement

-~ ‘.
© .
-

¢e on the pqrt of the 1earner._di

P . .
- . . .

R . : .

. cr ) L 4 . SIGNIFICAw ‘vfnms‘; . . ‘ . ;y. “‘ .v. . R .'.', ) .'_ .~ | :\ , . B | o ;
. L. . . : ) K3 - . ‘ ’ L P : N i 3
h Post-warmup 5 minutes O . S » o Lo e '
. . U Y » S | . - . . o .
f EXPERIEI‘ICED ADVICE: * 1. o B T
S 3 e : L ’ I L

RS

i o

PE L 3'~ g Look around for more friendly faces R e o L

¢ oo _ ST o . . C .
? K T v ] L v o : .
L. . . . - .

) .
. . . i P >

' Some teachershtry toTtreat“the'studentsqlike ghtomatons. e

A T

‘,'

Treating a. student 11mu an automaton is presuming that: telling one

i

Do \
T sufficient to turn the learners on -to the lesson 8 objective. Ihere is .

! -

)
S &, funny story, one semi-relhted story, ﬁndione directly re1ated story is
B ,
1

"no magic 1ever to pull to convince the entire class that what the teacher has 3

i
. - -Ytp to say is worthwhile.‘ C ST ' o | -
M b . R . : Y . l

One of the most practical ways to gain the'momentum of the group on

“the side of the teacher is to start off with one friendly face. Actors often

adniglthaé}pf%ying to one face in the crowd gives the stage presence

. necessary to win over the entire audience. \Similarly, if a teacher does .

a good job in presenting a Iesson to at least one 1earner, there is a'

great pnqbability that the rest of the,class wi11 catch the main idea. :

“
LR :
; ' ) | . 0 ,& . ¥ /
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<

f_e"really understand how human beings learn. I : "f o ~f§’

L

“know it or whether or not the learnerscatch on immediately.

.~),

EVery'subject matter or. profession has its own logic.‘

A .
i ”

‘c;, Every individdal learner has a unique collection of interests and
5 . ; < 1

)

[ < - ' I

fpredispositions. T T o < : ﬁﬁn

- . 4
' . “ _‘ . - R L. -

é course-chopper chops up every lesson into individual components.s

;Each c0mponent is alloted so much time whether or not the learners already

. . . .. -
PR .

. <
s . ; { L.
NS :

.without thinking of the reaction in the iﬂdividual learners, "f",';,f

. E
. PR v

SOmetimes educational reSearchers conclude that very few people .

. .
g e

X

Tew i . v . : . . 5 -

For example, some people catch on slowly, piece by piece.,‘Other

individuals equally as intelligent learn by leaps and. bounds, by heaping

.5718poonfuls and not by baby spoonfuls.‘ There is a wide range of individual»iv,

2

',differences betWeen learning by baby Spoonfuls and learning by giant

[

,yspoonfuls. Some learners seem to chew and rechew the same materials while

i

n'others seem to swallow down and gobble up every piece of information that*

'comes from the teacher. Carried to an extreme, “the AGGRESSIVE LEARNER

f"'»o

,Ais able to formulate obJectives develop acceptable evaluation criteria,

"and choose frOm a wide variety of alternatives. lg such ;a situation,,

' the learner is king..

LS .
N ~ ?_

."‘.'1 .

From another point of view, LEARNING ENVIRONMENTS are products of

teachers ‘who have arranged a contingency of stimuli andxresponses

«
1 M v ot

in such’ asﬂﬁy as to almost fotrce every learner to’learn. Unfortunately,
s

' ~ ¥
-
3

. some 1earning environments are misinterpreted as agents while the studnnts

are, misinterpreted as passive recipients of tranquillizers{ not stimulants.

3

13

11

The course-chopper provides one component of the course after another‘e




-

In a vertical model of - 1earning, either the AGGRESSIVE LEARNER or the .

LEARNING ENVIRONMENT must_predominate and have its way on the oth%r.

. In'a horizontal model of interaction, boththe AGGRESSIVE LEARNER and.

" the LEARNING—ENVIRONMENT interact in such a- way as to make learning more

’dynamic, ‘more realistic, and more personal,

l~organism, HoWever, the process we call reSpiration is.the mingling of

_'produce-human vitaIit95

g

» k)

It's much!the same way with breathing,‘.bbviously, fresh air-isipart

+ 4 .

of the envxronmént. Jusﬁ as obviously, the 1ungs'are part';f the»human

.
N

7,

the environment of fresh air with the organism of the- 1ungs in order to

'So far, this stress on’ the post-warmup five

'L;?q minutes has pointed the necessity to consider both- the ‘AGGRESSIVE LEARNER

"ﬁand the LEARNING ENVIRONMENT

.]jto both*the INBIVIDUAL and the GROUP.,,‘

‘ - . N
v

A further analysis wi11 consider the necessity to give due respect

[N

- D

In brief, the teacher who 1ooks around for. more friendly ‘faces during

i‘the five minute_warmhplwill find the class, both as individuals and as

a group, more receptive to what the teacher has to present. In,addition,_

the teacher who tteats the c1ass as human beings capable of knowledge,

groups, more active in the pursuit of exce11ence. : T
R~ ¥ S
- MP '

: SOmﬁ'teachers misinterpret the stress on’ the post-warmup e minutes

‘as -an attempt ‘to make the class‘more passive and receptive to what the

a

teacher says. On the donttary, this”stresS'on the post-warmup five minutes

-s,is intended to Stress the necessity of making ‘the class more active and

22

‘creative in‘the human interaction called education.

o

~

'choice,'and activity wi11 also find the class, both as individuals and as él



SIGNIFICANT TIMES: | C ' .
Five minutes after stopping
EXPERIENCED ADVICE: | S ' .

Stay around for friendlv'followup

Few individuals, whether teachers or students would go to an interesting

.
movie and walk out at the climax. After all everyone wants to find out how
the movie ended A o ' _ S
¢ , . -
" whenca teacher enters the classroom for the first time,,the teacher is

| P -.‘-~}

-

e -

in the position of an individual_entering a movie that has already started.

-

After a while,-the teacher catcheS~on to what has'hcbpened‘previouslyjin
the education and life of the students. o St ' -t

‘A teacher who walks out of the classroom at the end of an individual
'
- course or at the end of a-term is in the position of a person who ‘walks

out of the mavie before seeing the ending In a very true SenSe, no teacher -
can ever find out. the final ending of the life of most students.

" However. staying around for five to ten minutes after:a class'is a

»

good waj'to spot the eager beavers. Kager beavers are- here used as synonyms

o

for aggressive learners. Aggressive learners know what they want, know
how to evaluate effective results, and demand a wide variety of alternatives
. from which to choose. ..
To be perfectly frank-‘it-is-doubtful that an aggressive'learner can'.
achieve complete satisfaction in a typical classroom. B | .

. Just as there are aggressive learners, o0 there can be SELF-FULFILLING

'TEACHERS y - L




-

. .opportunity for friendly followup betWeen self-fulfilling teachers and .

[ed

. A self;fulfilling'teacﬁer ig able to manifestla confidence that -

doesn't appear in the_functioning of a beginning teaeher who has never been

e

~ able to turn an indifferent learner on to the world of ideas,,skills, and,

values,A

The self—fulfillxng teacher has developed both ior the teacher and @ )
for the gtudent a relationohip which isvunique,.warm,-and self-rewarding. B
. . _ °

*

MWithout going to the extreme of'becoming palsy-walsy, the self~fulfilling .

teacher is able to change over gradually from a role of 8uthority to ‘a role

of- partnership. - E d o v

- g

.  The self-fulfilling teacher is able to help each individual become :

self-directing, automonous, creative, innovative, and aggressive towards‘
‘ educational progress. In brief, the SELF-FULFILLING TEACHER 1is able to.
turn out AGGRESSIVE LE&RNERS._ When all }s said and done, itu not so .
| much that the self—fulfilling teacher ‘turns out aggre sive learners as ,
1 much as it is a phenomenon that aelf-fulfilling ‘teachers are often found
in the company of aggressive‘learners. o . oo
h scholar has'learned to. learn for.oneseif. | A self-fulfiiling
teacher has learned how to learn for others. It might be more proper to
say that a self-fulfilling hae learneﬂ how to make students more active, Au,
more Self-actualizing, and more aggres ive by truating them more.
Anytime the learner considers himselﬁ,as a puppet completely pu11ed'
‘and directed by the~teacher type of a?puppet master, something is wrong

with education. Manipulation has replaced trust.v e ' a4

"One. way to remedy this situatfon 1s “for the teacher to’ stay around . "jv

N
.

for, at. least five minutes after stopping a lesson in order to. provide an.

L

&. ) \ :
aggressive learners. This allows respect to reinforce trust.

‘ - . . . - . »
’ L | A &3
. . . . . . . -~
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As a concluding ﬁomment on- the most important five minuteu in.a

1esson, it can be said| that the important point for the teacher i to o
Q .

{ . aotivate the learner, y trust as well as by discipline. -

L)

2

'1 = . - CONCLUSTON
I S . 8o much has been aid in educational literature on the activity

1

. of the teacher thatwit

" of the teacher is juet ap .important. In a way, trusting is pasaive. )

8 easy to forget that aometimes the=§assivity

-

, s @

- did anything. After a while, the child develoged a habit of never doing

anyth1ng becauee of _too mdch qontrast and not enpugh’trust.

. @

In other families, an almost pathetically inactive parent has somehow

or other fostered the inverse reaction in the child In~‘her words/, the -

.offspring.of pas ive parents sometimes become very active, uelf-reliant,

. and dependable. Verbally or nonverbally, truut was there. . ‘.{ o

If the teacher does too much in the classroom, there is always the
L

2
9

}danger that the learner becomes dependent rather than dependable.

.
o y

As is obvious from the above’ demonstration, the author feels that

\ .

-q diecuseion are:thelfive minutes within\which the-learner~becomes active.'
This is the kind of learner referred to aboVe as an- AGGRESSIVE LEARNER.-

?
: The kind of teacher that Produces aggressive learners is called a/

« R . . . ’u.‘

: SELFfFULFILLING_TEACHER.J»In this expression,-the self obviously refers
. , K . : . ° M ' oL L ‘. ‘. . ‘» .
" to both the self of the teacher and to the self of the learner.

. .‘ . . 7 » ' N . }'f,




ci "APPI}GATION
So far, many of the readers of this article have been paﬁsive recigients

* . e i o .

" of the author's idea. o T L

» B . )
. « "

‘It might be a good Ehing at this time for thevreaders to go back to

4q -
Y
the six questions posed in the opening paragraphs. All of these questions

have been treated directly or mdirectly in the previous expos;l.tion. o
%-;\

‘Readers who are able to answer these ix questions as a result of

P N -

. - -
- reading this article and discussing it -are definitely active learners in
o N : -
thé most educational sense of the adjective AGGRESSIVE This kind of learner

- -

can be trusted’ to self—actualize because self-discipline has so obviously

& \

been demonstrated\_
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